
 
 

 

 

Prepare students for transitions 
Practice brief 

 

The practice 

Teachers provide structure and predictability by carefully preparing students for classroom transitions. 

How does it help? 

Students on the autism spectrum thrive in structured and logical learning environments. Teachers can enhance 
their classroom environment by developing, teaching, and consistently using transition routines (Belonging 7: 
Routines). Teachers can also enhance the comprehensibility of their classroom by preparing students for 
changes in their transition routines and/or the need to learn a new routine. Transition between activities, 
learning spaces, and indoor and outdoor environments may require students to stop doing something they like, 
which can be difficult. Alerting students to the impending change can make the transition easier. Students use 
communication, self-regulation, and social skills during transitions, and this should be taken into consideration 
when planning transitions.  

What is it?  

A transition is the movement from one activity, learning space or environment to another. Transition routines are 
an established series of steps associated with the completion of that movement. 

How does it work?  

The explicit teaching and consistent use of transition routines reduces the likelihood of off-task behaviours. 
Visual supports such as schedules can help students on the spectrum to follow transition routines. Students 
should be prepared as early as possible for any changes in transition routines. Visual supports can be used to 
highlight the change. For example, a ‘no’ symbol can be placed over a step to show that it will not be occurring. 
Students should also be prepared as early as possible for new, one-off, or unexpected transitions. Teachers can 
do this by talking through what is going to happen with the student and/or the class. If possible, teachers can 
also walk students through the transition beforehand, so that students know what to expect. Finally, teachers 
can use flexible/impromptu visual supports to help students follow a transition routine.  

How do I do it?  

• Plan regularly occurring transition routines. 
• Explicitly teach transition routines to students using visual supports if/when required. 
• Consistently use transition routines and associated visual supports. 
• Prepare students for changes in their transition routine ahead of time OR  

prepare students to engage in one-off transitions in advance of the need to transition.  

   



 
 

 

 

It works better if: 

• visual supports are used to support the transition routine 

• the initial steps, in as many of the transition routines as possible, are the same. For example, books away, 
stand up, chair in, wait.  

It doesn’t work if: 

• the transition routine is not used consistently 

• the transition routine constantly changes or changes without warning.  

How will I know if it’s working?  

• Occurrences of off-task behaviours during transitions decrease. 

• Students can transition independently.  

Where can I go to find out more?  

• Center on the Social and Emotional Foundations for Early Learning: “Helping Children Make Transitions 
between Activities” http://csefel.vanderbilt.edu/briefs/wwb4.pdf 

• Queensland Government, Department of Education: “Assembly and movement around the school” 
http://education.qld.gov.au/asd-online-resource-kit/schools/learning-environment/assembly.html 

 

Australian Professional Standards for Teachers (APST) 

Implementing this practice will meet the following Australian Professional Standards for Teachers: 

• 1.6 – Support full participation of students with disabilities  

• 4.2 – Manage classroom activities  

http://csefel.vanderbilt.edu/briefs/wwb4.pdf
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